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Introduction DEBORAH TANNEHILL

s sport education gains in popularity as a
curriculum and instruction model, it may
provide the needed impetus to put physical
education firmly back on its feet in today’s schoaols.
The past several decades have seen a marked change
in state and local laws requiring physical education
within a child’s schooling. Generally, the trend has
progressed from daily required physical education
for all children to our current status of a limited
number of hours per week or credits per
year in physical education. In some
states physical education is being
eliminated entirely from the re-
quired school curriculum. This
trend resulted from a number
of factors, including education
reform efforts, criticism of
teacher preparation, and eco-
nomic uncertainty to name a
few. This suggests that we, as
physical educators, must take
an active role in developing
sound programs and promoting
them to students, parents, teach-
ers, and administrators (Tannehill
& Zakrajsek, 1993). At the same time,
physical educators themselves have expressed
concern about the quality of physical education as it
is delivered in our nation’s schools.

What is being done in the name of physical educa-
tion? Educational reform has begun to affect the
physical education curriculum and the learning goals
and objectives that guide them, leading to a number




of reccommendations for change,
Ennis (1992) directs us to the Na-
tuonal Association for Sport and
Physical Education outcome stan-
dards and their application to physi-
cal education learning goals;
Hellison (1996) prompts physical
ecducation teachers to respond to the
personal and social needs of students;
Vickers (1992) bids us to develop
more academically based programs
to ensure our place in the total school
curriculum; and Placek (1992) sug-
gests that we move beyond “teaching
students motor skills, games, sports,
and fitness activities™ to a fully inte-
grated physical education.

One aspect of physical education
that is taught almost universally
across all levels is sports and games.
Siedentop (1994) suggested that
sport is not taught well in most physi-
cal education programs. Typically, we
see physical educators teaching sport
skills removed from the actual game.
Students can be seen practicing
sport skills in isolation with little em-
phasis given to strategies or how 10
incorporate them into a game. Re-
cently, Siedentop (1996) broached
the question, “What should students
learn in the name of physical educa-
tion today and what are the most ef-
fective ways for teachers to help
them achieve those learning out-
comes” (p. 248). He builds his dis-
cussion around current education
topics such as outcomes-based educa-
tion and alternative assessment using
the sport education curriculum and
instruction model as a means ol pro-
viding authentcity to the sport expe-
rience within our program.

The intent of this feature is to
build a case for designing and rede-
signing physical education as it is
taught in schools and to place sport
cducation at the forefront of the re-
design. In order to do this, it 1s im-
perative that attention be given to
physical across the spectrum, in
school physical education at the el-
ementary level through high school,
in the training of preservice teach-
ers, and in educating veteran teach-
ers to the benefits of this model.
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FEach article will provide support for
sport education as a curricular and
mstructional model, supply data on
its status in schools. describe the
positive impact it has had on chil-
dren and vouth as they experience
sport in authentic ways, and discuss
the challenge it has put back into
teaching for veteran teachers.

[n the first artcle, Siendentop dis-
cusses the purposes ol sport educa-
ton and its educational and develop-
mental nature and clarifies how the
curricular and instrucuonal charac-
teristics of the model support them.
Alexander, Taggart, and Luckman
provide support for sport education
as a curricular and instrucuonal
model by sharing the impact it has
had on physical education at the sec-
ondary level in New Zealand and
Australia. This model was adopted in
New Zealand and Australia as a
means of overcoming some ol the
same tvpes of problems plaguing
physical education in the United
States. The next four articles de-
scribe various aspects of sport educa-
tion, including benefits inherent in
the model, “how to's™ relatve 1o
implementation, the role of teacher
cducation programs in promoting
sport educaton, and the necessity of
delivering physical education
through innovative, authentic pro-
orams. Hastie gives a synopsis of the
benefits that have been reported
when using the model to deliver
physical education to children and
vouth. Two articles highlight the way
sport education has been incorpo-
rated across the physical education
curriculum and present a set of
guidelines for teachers on how to de-
velop and implement sport educa-
tion Into new or existing programs.
Bell provides insight for the elemen-
tary level, while Jones and Ward
share their perspective for the sec-
ondary level. Collier, who has had re-
markable success at including sport
education in the undergraduate cur-
riculum and in student teaching, ex-
plores the variety of methods that
might be used to teach prospectve
teachers how to build and deliver a

curriculum framed by sport educa-
tion, In the linal article, Knop and

- Pope link all the articles by focusing

on the design, redesign, dissemina-
tion of sport education with specific
emphasis on the benefits to children
and vouth as they experience what,
in the past, had been limited to elite
athletes in school or community
sport programs. It is our hope that
you will gain insight from this set of
articles to inform the design and de-
liverv of phvsical education using the
Sport Education Curriculum and In-
struction Model.
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What Is Sport Education and How

port education is a curriculum
and instruction model design-
ed to provide authentic, edu-
cationally rich sport experiences

for girls and boys in the context

of school physical education
(Siedentop, 1994). Sport educauon
has an important curricular implica-
tion; that is, it cannot be fitted casily
into a short unit, multiactvity pro-
gram. Sport education also has
important instructional implicatons;
that is, its purposes are best achieved
through combinations of direct
instruction, cooperative small-group
work, and peer teaching, rather than
by total reliance on directive, drill-
oriented teaching.

Basic Features

Sport education has six key fea-
tures, which derive from how sport
is conducted in community and
interschool contexts (i.e., they derive
from the authentic form of the activ-
ity within the larger culture). These
features are seasons, affiliation, tor-
mal competition, culminating events,
record keeping, and fesuvity.

Seasons. The "unit” in sport educa-
tion is often two to three nmes
longer than typical physical educa-
tion units. The operanonal assump-
tion here is that less is more or that
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Does It Work?

DARYL SIEDENTOP

fewer activities covered in greater
depth result in better educational
outcomes than can be realized in the
more typical, short unit, multple-
activity format.

Affiliation. Students become mem-
bers of teams at the start of a season
and retain their team athiliation
throughout the season. Students
plan, practice, and compete as a
team. This feature also derives from
evidence that suggests that much of
the social meaning derived from
sport experiences, as well as a large
part of the personal growth often at-
tributed to positive sport experi-
ences, is intimately related to atfilia-
tion with a persisting group.

Formal compelition. Sport seasons
are typically defined by a schedule
of formal competition interspersed
with practice sessions. The atfiliation
and formal competiton features
combine to provide the opportunity
for planning and goal setting that
create the context for pursuing
important outcomes that have
real meaning for students.

Culminating event, It1s in the
nature of sport to find out who 1s
best for a particular season and for
others to mark their progress in rela-
tionship to that outcome. Culminat-
ing events (track and held finals,

- volleyball championships, etc.) cre-

ate the opportunity for festival and
celebration of accomplishments, a
significant characteristic of play and
sport (Siedentop, 1981, 1994).

Record keeping. Records (shots
on goals, points scored, umes,
blocks, steals, assists, etc.) provide
feedback for individuals and groups.
Records help to define standards
and are fundamental to defining
goals (reducing turnovers, nprov-
ing times in a race, placing higher
in a round-robin compention).
Records also help to define sport
traditions locally (6th-grade record
for the long jump, 9th-grade team
record for fewest points allowed
per game in basketball).

Festivity. Sport competitions are
occasions for festivity, from the major
festivals associated with the Olympic
Games to the Friday night festival of
a high school football game to the
family festival of a children’s soccer
cgame. In sport education, teachers
and students work together to create
a continual festival that celebrates
improvement, trying hard, and
plaving fairly {posters, team colors,
plaver introductions, award ceremo-
nies, videotaping).

It should be noted that none of
these features is tvpically present in
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physical education. Instead, physical
education is most [requently pre-
sented as a smorgasbord curriculum
of short units. Students often do not
know what will transpire in a class
when they enter the teaching space.
Team membership changes within
lessons. The rotal experience is lack-
ing in fescivity.

Sport education is not, however, a
direct simulation of institutionalized
sport. It differs in three distinct ways:
participation requirements, develop-
mentally appropriate competition,
and diverse roles. It remains authen-
tic even though modified to fit the
purposes of an educational setting.

Parlicifiation requirvements. In sport
education all students are involved
at all umes. This requirement affects
the size of teams (small-sided teams

. Kl
are standard), the nature of competi-

tions (no eliminaton formats), cul-
minating events (all plavers/teams
are mvolved), and plaving time and
position play (all students play
equally and have equal opportunity
to learn position play).

Develofrmentally apipropriate compeli-
tion. Sport forms used in sport edu-
caton are matched developmentally
to the abilities of students. Adult
forms of games are not used. Small-
sided games with modified rules,
spaces, and equipment are typical.
While plaving hard and fairly to win
1s stressed, the dominating “ethic”
of sport education is to take part
fairly and to improve individual
and team performance,

Diverse roles. In sport education,
students learn diverse roles, whereas
in sport {and typically in physical
education) they learn only the per-
former role. In sport education,
all students learn the performer,
referee, and scorekeeper roles for
each sport. Other roles, such as
coach, manager, trainer, statistician,
publicity officer, and sports board
member are rotated as seasons and
sports change. When students ful-
fill these roles responsibly, several
important outcomes are achieved.
As students learn roles and become
more responsible for their own sport
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experiences, the managerial and
“traffic-direcror” role for the teacher
diminishes. Also, students acquire
knowledge and develop attitudes
that will make them more informed
parucipants in adult sport cultures.

Instructional
Characteristics

Successful sport education relies
on several instructional character-
istics. While the model does not
require that a particular form of
instruction be used ar all levels, by
all teachers, for all sports, evidence
(Carlson, 1995; Grant, 1992; Hastie,
1996; Siedentop, 1994) suggests simi-
larities among successful trials of the
model. These are managerial rou-
tines, duty teams, peer teaching,
cooperative planning, and success-
ful conflict-resolution mechanisms,

Managerial routines. Regardless
of the educational model, effective
teachers carefully teach and allow
students ample time to practice
managerial routines (Siedentop,
[991). The managerial routines that
are most salient to successful imple-
mentation of sport education are
use of home spaces assigned to
teams; entry routines that often
involve team skill practice at their
“home court” or “home field”; timed
competitions that start and stop on
signal; timed transitions between
CONtEsts (o rearrange competitors,
relerees, and scorckeepers (typi-
cally the task assigned to team man-
agers or coaches); and routines
through which scorekeepers turn
in records to coaches or statisticians,
who then will compile them and
have updated records ready for
the next class session,

Duly teams. Many successful sport
education applications use the con-
cept of “duty team.” A normal-sized
class of 24 to 32 is divided into three
teams. For any given scheduled com-
petton time, two of the teams will
compete while members of the third
team provide the referees and score-
keepers. For example, in a three-
versus-three vollevball competition,
each class team might have three

d-person teams competing, Matches
might take eight to ten minutes.
When the “Strikers” teams are com-
peting against the “Aces” teams, the
members of the “Diggers” teams are
referecing and keeping score at all
courts. In the next match, the Dig-
gers will compete and the Aces will
serve as the duty team.

Peer teaching. Sport education
relies on coaches taking an active
role in instruction with members of
their teams. Coaches lead skill prac-
tice. A significant amount of peer
teaching takes place because all team
members are working toward a com-
mon goal in which the performance
of all team members will contribute
to the success of the team. Evidence
suggests that the peer-teaching fea-
ture of the model is well liked by
students and valued by teachers for
the outcomes it secems to produce
(Grant, 1992).

Cooperative planning. Coaches
work with their teams to plan who
will compete together on small-sided
teams. Teams discuss skill and strat-
egy issues that arise throughout
the season. Teams create their own
names and in some cases create a
team uniform. All of this requires
cooperative planning. Teachers of-
ten work with the coaches to discuss
methods for making planning ses-
sions go smoothly and successfully.

Conflict-resolution mechanisms. With
students on teams for the duration
of a season. conflicts will arise. Con-
flicts arise within teams and then
between teams during competitions,
Contlict-resolution mechanisms are
necessary and become important
aspects in the sport education for-
mat. Students should be taught
appropriate and inappropriate ways
to respond to referee decisions, and
these behaviors should be enforced.
(Most sport education models use
fair play points and vellow/red card
violation signals that result in cham-
pronship point deductions for their
leam when playvers react inappropri-
ately.) With children, simple mecha-
nisms such as “odds and evens,” aor
“paper, scissors, rock” can be used
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to resolve team disputes or disputes
between teams. Most high school
models in Australia and New
Zealand mmclude an elected student
sports board that resolves conllicts
within and among teams.

Goals and Objectives

Sport educaton has three pri-
mary goals. It seeks to help students
become competent, literate, and
enthusiastic sports persons
(Siedentop, 1994).

A competent sports person has
sulficientdy developed skills and
understands and can execute strate-
gies appropriate to the complexity
of play so as to be able to participate
as a knowledgeable games plaver.
Compared to typical physical educa-
tton approaches, sport education
emphasizes strategic plav more than
isolated skill development. Small-
sided games are olten used to teach
graduallv more complex skills and

strategies together A soccer season
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might start with one-versus-one
compeuton in which dribbling,
tackling, shooting, and defensive
space are emphasized, to be fol-
lowed by a two-versus-two compe-
tition in which passing and trapping
are added as skills and floor bal-
ance and tandem defending are
introcduced as tactics. A three-versus-
three or four-versus-four competi-
rion woutld then extend the [ocus

to include triangle attacking: goalie
play; and rotating, help defense.

A literate sports person under-
stands and values the rules, rituals,
and traditions of sports, has learned
to distinguish between good and
bad sport practices, and is develop-
ing the willingness to act on that
knowledge to improve the practice
of sport. Such persons are in short
supply in the larger adult sport
culture, and this goal represents
the most optimistic long-term out-
come [or students who experience
sport education.

An enthusiastic
sports person par-
Licipates in sport
as part of a physi-
cally active life-
stvle and acts in
wavs that serve to
preserve, protect,
and enhance the
sport culture to
make sport more
accessible to
more individuals.

Through par-
tcipation in sport
cducation, stu-
dents can achieve
the following
objectives
* Develop skills
and fitness spe-
cific to particu-
lar sports.
Appreciate
and be able to
execute strate-
aic plav in
sport.
Participate at
a level appro-

priate to their stage ol develop-

ment.

¢ Share in the planning and admin-
istration of their sport experience.

* Provide responsible leadership.

* Work effectively within a group
toward common goals.

* Appreciate the rituals and conven-
tions that give sports their unique
meanings.

* Develop the capacity to make rea-
soned decisions about sport issues.

* Develop and applv knowledge
about umpiring, refereeing, and
training.

* Decide voluntarily to participate
in community and afterschool
sport.

As this [eature will show, reliable
evidence suggests that these objec-
uves can be realized in diverse situa-
tions at many levels of physical edu-
cation—but they require a change
in the business-as-usual approach to
organizing and delivering the physi-
cal education program.
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Pilgrims Progress

The Sport Education Crusade

KEN ALEXANDER

Down Under

ANDREW TAGGART

JAN LUCKMAN

1997, it has been hailed as an “excit-
ing possibility...[that questions] the
relevance of teaching these [sport-
mg] skills in a decontextualised way
which bores children 1o tears” (Kirk,
1996, p. 26).

aryl Siedentop (1982) intro-
duced Australians 1o the
sport education concept,
In a kevnote address 1o the 1982 VI
Commonwealth and International
Conference on Sport, Physical Edu-

53 teachers (Medland, Thorpe,
Taggart, & Alexander, 1995).

Finding a Place for Sport
Education in Australian
Physical Education

' ll'b..

cation, Recreation and Dance, in

Brisbanv Australia, Sivd(*nlup
sdArgaedihan sport edication should. ="
-upl‘u e \xhdl has wr admondll\ been
referred 1o as the mulitac (vity cur-
riculum model in secondary physical
education. Fifteen years later, in
large part as a result of the efforts

of the Sport and Physical Ac uviey
Research (SPARC), sport education
Is being established as an innovative
curriculum model, increasingly used
4s a component ol upper elementary
and secondary school physical edu-
cation programs. Following a cur-
riculum project involving more than
80 Australian schools during 1993

to 94, the sport education concept
was developed in teacher reference
format as the Sport Education in
Physical Education Program
(SEPEP) (Alexander & Taggart,
1995). Reprinted in book form in

April 1998 « JOPERD « Vol. 69 No. 4

Australian and New Zealand,

b

09 Cowr & U

" Sport Education Projects A

The first projects (in nine West-
ern Australia schools) occurred in
1993 following a workshop that
shared the results of a successful
sport education project for 10ch-
grade students in 88 New Zealand
schools (Grant, 1992). A second
project began a vear later in West-

ern Australia conducted by Edith

Cowan University’s SPARC
(Alexander, Taggart, Thorpe, &
Medland, 1994). The two work-

shops that launched these new

projects both featured the work of
teachers who had been part of the
nital project. Based on reports of
teachers” work with sport education
during 1994, the Australian Sports
Commission’s Aussie Sport Unit
funded a national project mvolving

T e Y
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In Australia, sport education is

“mode 15 lmm \\hl(‘h ph\ sical vduca-‘
tion programs mav be constructed.
()_t hers include outdoor cducauon,

social development, dance, fimess,

and multiactivity models (Siede ntop,
Mand, & ngﬂzut 1986). Despite
debates about the potential of sport
to be miseducative. we continue 1o
promote sport education because of
its educative potential in a number
of arcas of learning and also because
of the cultural significance of sport.
A Senate inquiry (Senate, 1992)
and others conducted by the Direc-
torate ot School Education (1993)
and the Minister for Education
(1994) investigated physical educa-
ton and described it as a marginal
subject. As a result of these Inquiries,
development of national and state
curricula for all school subjects has
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meant that a new focus has emerged
for physical education. The curricu-
lum documentation for physical edu-
cation has begun to favor program
models capable of effectively pursu-
ing the social and emotional develop-
ment of children without compromis-
ing the development of their motor
skills. The student-centered features
of the sport education model have
allowed it to lay strong claim to con-
temporary educatonal relevance.

Sport education has been linked.
in the SEPEP teacher materials
(Alexander & Taggart, 1993), to
“Rey Competencies” highlighted by
the Australian Education Council
(1992). These were developed to
enhance education and training
opportunities in the postcompulsory
school years, Sport education in the
Australian SEPEP module includes
student roles that are modeled on
employer job description formats,
allowing teachers to challenge stu-
dents to apply for positions of
responsibility within the sport
education season,

Sport Education in
Operation

Australian sport education
rescarch has found that project
teachers have volunrarily initated
ongoing school-based staff and
curriculum development work,
undertaken widespread program
restructuring, and reported im-
proved outcomes for many lower-
skilled students and positive findings
for many students’ social skills. Stu-
dents have reported a strong prefer-
ence for sport education over the
traditional teacher-directed mode
of program delivery (Medland,
Thorpe, Taggart, & Alexander,
1995). The model has also posttively
affected the career expectations of
secondary preservice student teach-
ers (Alexander, 1995).

Carlson (1995) studied the impact
of sport education on low-skilled
players. Students reported that they
believed that greater peer support
occurred during the sport education
season than during their traditional

22

physical education classes and that
they were experiencing greater suc-
cess, not only in skill development,
but also in the area of social devel-
opment, responsibility, and decision
making (Carlson, 1995; Medland,
Thorpc, Taggart, & Alexander,
1995). Curnow and Macdonald
(1995) studied the implications

- of sport education for girls in

clementary schools and concluded
that the model had the potential to
address the principles of equity and
inclusivity as stated in national cur-
riculum documentation (Curricu-
lum Corporation, 1994), However.,

education. In art, students cdesign
posters, covers for their journals,
and team sheets. In technologv class,
they do word processing in which
they help to generate publicity by
writing information for the school
newsletter. Language and communi-
cation were emphasized during the
sports board discussions and assem-
blies about sport education, in
match reports, and by coaches and
student referees who explained the
modified game rules. In research
skills, especially for coaching, the
students went to the library to find
different rypes of skills they could

%

Students reported that they believed that greater
peer support occurred during the sport education
season than during their traditional physical
education classes

“

Curnow and Macdonald did warn
thart this potential would be reached
only where resources for inclusively
oriented staft development and
weekly timetable allocations for
sport education were adequate,
Other studies have described sport
education’s potential in areas such
as assessment ( Taggart, Browne, &
Alexander, 1995), clcmenlary
school physical education ( Taggart,
Medland, & Alexander: 1995), and
social development (Carlson &
Hastie, 1997; Hastie, 1996).

Some of the most exciting devel-
opments in sport education have
occurred in elementary schools,
Classroom generalist teachers have
found themselves well placed 1o
integrate the events of the sport
education scason with a wide range
of activities in the classroom. Class-
room teachers have provided numer-
ous examples ol how sport education
promoted integration with fifth-,
sixth-, and seventh-grade students,
In health education the outcomes
of cooperation, conflict resolution,
and small work groups were compat-
ible with the team aspects of sport

teach and drills they could use in
practices. In math they were drawing
up their schedules, calculating srand-
ings, and interpreting the resulls,
Physical education specialists need to
consider their role as a curriculum
leader responsible for collaboratively
working with teachers to explore in-
tegrated, thematic teaching through
the medium of physical aclivity,

Tracking the Spread of
Australian Sport Education
Tracking the path of a curriculum
innovation like sport education is
difficult. Little information exists
about the nature and extent of its
adoption because there are few
mechanisms to assess the use of
particular curriculum models within
school phvsical education programs,
While evaluations of state and
national projects have proven the
model a viable curriculum oprion,
staff (lc‘-vclopmcm programs, confer-
ence presentations, and publications
have spread news of the model
widely. This spread is increased fur-
ther as teachers change schools, pro-
fessional associations disseminate
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